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Welcome 

At the Carolina Center for ABA and Autism, we are dedicated to improving the lives of children with
autism, their families, and their surrounding communities. In the pursuit of this vision, we have set
out to share our expertise as the leading organization for clinician training and quality care in North
Carolina in an effort to expand access to high-quality ABA treatment and autism services and provide
resources for families and the wider ASD community.

𝑻𝒉𝒆 𝑹𝒆𝒊𝒏𝒇𝒐𝒓𝒄𝒆𝒓𝒔 is a team of CCABA clinicians here to provide just that — expertise, guidance, and a
trained perspective on all things ABA! These talented clinicians will be sharing their experience and
advice through ABA Insights, a blog tackling big topics in the field, Coaches Corner, detailed advice
based on real-world scenarios, and Talk the Talk, a deeper dive into the vocabulary of behavior
analysts.

To be the first to know about new content from 𝑻𝒉𝒆 𝑹𝒆𝒊𝒏𝒇𝒐𝒓𝒄𝒆𝒓𝒔, follow us on Facebook and
Instagram!

https://www.facebook.com/carolinacenterforaba/
https://www.instagram.com/carolinacenterforaba/
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The Role Data Play in
ABA

 
From grades in school to tracking steps taken per day, to budgets, data are all around us. We use
these data to help us make decisions on if we need to do some extra credit, go for a walk after
dinner, or if we need to skip getting pizza on Friday night. ABA treatment teams also use data to
make decisions and is just as invaluable as data are in our everyday lives.

In ABA, BCBAs lead treatment teams. At the beginning of a family’s relationship with a BCBA, the
BCBA will work through an assessment process with the family to identify goals for both caregivers
and their children. Goals may be created in areas such as communication skills, social skills, or
challenging behaviors. From here, the BCBA will develop data collection systems for the ABA
treatment team to use to measure progress on the goals that were identified during the assessment.

BCBAs, RBTs, and caregivers all collect data in and out of ABA sessions. The data that treatment
team members collect are then used by the BCBA to drive the decisions that they make. From the
data, BCBAs are able to see where a targeted skill has been, where it is now, and if any changes need
to be made to teaching strategies to help move the skill to where it needs to be.

Data collection methods will vary from team to team and from skill to skill. Data may look at how
long a targeted challenging behavior occurred, what was going on right before the challenging
behavior happened, and what ended up helping the behavior to end. Data may also look at things
such as how many times is a person asking for things in session or if a 
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person is doing all the necessary steps to brushing their teeth. BCBAs may also collect data on
caregivers through caregiver training on their attendance to meetings and implementation of
teaching strategies. BCBAs will use all data collected to determine what may be working and what is
not working. The data are then used to make changes to goals as they need to occur. RBTs will
collect data on all goals throughout all sessions. Caregivers will also need to collect data to help
provide the BCBA with insight on growth or lack thereof outside of sessions. If a targeted skill is not
occurring outside of sessions as shown by caregiver data, a BCBA can then make necessary changes
to make their treatment of the targeted skill more effective.

Because caregivers are invaluable members of a treatment team, BCBAs will review data with
caregivers regularly. The BCBA and caregivers will then be able to discuss progress and work
together in identifying ways to help families reach their long-term goals. Without data in their
everyday lives, people are unable to make informed decisions about their next steps. The same
sentiment can be said for ABA; without data, an ABA treatment team will struggle to determine if
treatment strategies are working or make decisions about where to go next.

The Role Data Play
 in ABA

 Lauren Broadwell
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Working with people with whom you do not align can be a real struggle. Considering the social world
we belong to, we humans need to involve ourselves with other social beings to get many needs met
and a chunk of our work done. As a result, this makes “collaboration” a vital skill to survive and
succeed in various life endeavors. Collaboration creates opportunities to grow ideas by bringing
different perspectives and creating an inclusive culture that supports listening and sharing. Here are
some simple suggestions to improve your interaction with others and, as a result, your work
outcomes. 

First, to get ahead and plan for potential barriers you might experience, it is recommended
to Assess the situation and the various components that can influence the outcomes of your
collaboration. An excellent place to begin is by being an empathetic and unbiased listener and
capturing critical information. Doing so helps one identify clarity and structure before entering a
conversation. Knowing the purpose/ aim of your interaction, the role you and other members play,
including identifying antecedent events that trigger sensitive conversations and strong emotions
ahead of time, can help you navigate positive and complex collaborations. Effective communication is
another essential component that influences a positive collaborative environment. Selecting words
and phrases thoughtfully to encourage compassionate communication can help you support the
purpose of your collaboration in meaningful ways.  

Finally, Reward positive interactions with positive interactions: Do not forget to reward ideas your
team shares along with their courage to dissent by highlighting them. Fold into your conversations
genuinely supportive words to encourage and maintain trust and, if possible, some humor to build
comfort in your relationship.  

Collaboration 101
 Aakriti Tripathi
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The application of behavior analysis to humans took off with the publishing of an article entitled
Some Current Dimensions of Applied Behavior Analysis. This article has served as guide to behavior
analysts for decades. One of these dimensions is called, “Applied,” which indicates that behavior
analysts must select goals and procedures due to their importance to society and clients, rather than
to their importance to theory (Baer et al., 1968).

In addition, the Behavior Analyst Certification Board indicates that clients must be involved in
treatment planning. This meaning that it should not be just the BCBA alone making treatment
decisions, but that the direct client participating in sessions as well as their families must work
together as a team to select appropriate treatment goals and procedures. Client choice is paramount
to success within ABA treatment. BCBAs will work with clients and their families to identify
appropriate means of assessing preferences of all parties involved in treatment (BACB, 2014).

At the start of a BCBA’s relationship with a family, the BCBA will work through an assessment
process with the family to identify appropriate goals and procedures to work on during ABA
treatment. The BCBA then forms a treatment team with the following members: the child receiving
treatment, caregivers, RBTs, and themself as the BCBA. The selection of appropriate goals indicates
that all members of the treatment team believe the goals and procedures are meaningful to the
treatment team. This also indicates that the treatment team believes that the procedures are
appropriate to achieve the desired goals and that all of the effects of the goals are acceptable.
Should any member of the treatment team find any of these items unacceptable, BCBAs will work
with the treatment team to adjust programming to meet the needs and preferences of the clients
they work with.
  

Social Validity: 
Where to Start with Helping ABA Finds its Heart
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Behavior Analysts use various ABA interventions and intervention packages to guide behavior
modification. While many ABA interventions exist, specific interventions within certain client
contexts may result in aversive experiences, at the same time, others may result in more positive
ones. Hence bringing an essential consideration to the forefront- Interventions of behavior analysis
need to be selected carefully considering the client’s preferences, contexts, and historical learning
experiences. Doing so ensures a Clinical ABA team selects interventions more mindfully to steward
positive experiences and outcomes not just for the client but also for the client’s family. A good
treatment team continuously attempts to advocate, educate, develop systems, and guide clinicians
and families to select interventions cautiously to encourage least restrictive & positive experiences
that are effective and have positive outcomes. At the same time, to ensure one is a part of a team
that provides effective and ethical ABA services, families and staff need to become involved with the
treatment team.  

 It is natural to feel doubtful about suggested interventions when one does not understand how they
work or their expected effects and outcomes. Building awareness and knowledge about them allows
you to develop comfort with the selected interventions to help identify if it is a good fit for your
learner or child. Hence, Families and Staff are encouraged to learn about the basic ABA concepts and
interventions the treatment team intends to use. 
An important question to tackle is- How can one identify if the interventions used are positive and a
good fit for your child/learner?  

Since there are multiple routes one can take to intervening in challenging behaviors, the best
intervention is one that the learner is receptive to and demonstrates consent through verbal 
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and nonverbal communications. Begin with knowing your learner or child. One can make helpful
decisions about a selected program or intervention package for the child by knowing  
them well. A nice way to learn about the child or client is by directly asking them (i.e., if they are
vocal and can express themselves well), or closely observing their nonverbal cues. E.g., A learner may
demonstrate consent to treatment by asking for the Staff to play or work with them, physically
approaching the Staff more, smiling at the Staff, showing a willingness to share their toys with the
Staff, and choosing to follow their instructions without challenges, etc. To help advocate for your
child or client better, observe and explore their verbal and nonverbal behaviors of consent, as this
can look different for different people.  

Secondly, it is essential to familiarize oneself with the ethical obligations of the field. For instance,
the Behavior Analyst Certification Board strongly advocates for the client’s rights to access effective
services. It highlights the value of involving families in treatment plans and the importance of
ensuring they know the conditions that result in effective treatments and their limitations. They
continuously encourage BCBAs to ensure families and the client have access to information that
allows them to make informed decisions and consent to treatment.

Finally, Look for a strong Rationale. Families and Staff are encouraged to engage in frequent
dialogues with the team’s BCBA to understand the rationale behind selected interventions and why
other interventions may not be a better fit. I often use this example with families and teams I work
with- if someone asked me to do 20 pushups at a mall without any given reason or sharing the
rationale for the task, I am unlikely to follow through with the requested task. I 
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am less likely to do so for a good reason. It is generally unfair to expect a person to do something
without understanding the rationale behind the requested task or activity. It is important not to
follow suggestions blindly, so individuals can protect themselves and those they care for or work
with by making informed decisions. No one should have to take their oxygen mask off without good
reason.  
Families and team members are encouraged to identify how, when and what kind of information to
gather from their treatment team to make informed decisions. Getting involved with the treatment
and observing treatment outcomes are excellent ways to become familiar with the treatment
expectations and to identify if the selected interventions are a good fit for the child/learner.  

Advocating for Positive 
ABA Experiences
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When a family first begins services with an ABA provider, a board certified behavior analyst (BCBA)
will conduct an initial assessment. In this initial assessment, the BCBA will work with a family to
identify goals for both caregivers and their children. Goals may be created in areas such as
communications skills, social skills, or challenging behaviors. In addition, based upon the number of
goals needed, a BCBA will make a medical recommendation for the number of weekly service hours
an individual should receive. 

The number of service hours that an individual client is going to vary based upon the number of goals
needed within an individualized plan of are. According to the Council of Autism Service Providers
(CASP), there are two types of service delivery models: focused and comprehensive programs. 

Within a focused program, treatment for clients allows for a limited number of targeted goals.
Focused ABA treatment is most appropriate for individuals who do not present with multiple, severe
deficits related to an autism diagnosis. Focused ABA programs typically provide less than 30 hours
per week of ABA treatment, with the total target number of hours varying from client to client.
Clients who participate in comprehensive ABA treatment are those who present with multiple,
severe deficits related to their autism diagnosis. Comprehensive ABA treatment tends to consist of
30-40 service hours per week (CASP). 

When a family first hears their child’s medical recommendation for services, this number can be
overwhelming. The purpose of starting with a high number of service hours for an 
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individual who presents with multiple, severe deficits of autism spectrum disorder is to enable the
ABA team adequate time to be able to implement programming frequently. Often, individuals
receiving 30-40 hours per week of ABA treatment are participating in early intervention services. By
starting services at an early age and high intensity, ABA service providers can quickly address skill
deficits that may prevent a child from being successful in other environments, such as school. In
addition, the goal is to fade from a comprehensive model quickly and to focus on generalization of
skills outside of ABA sessions. 

If an individual does not participate in ABA services according to their medical recommendation, the
effectiveness of services may be jeopardized. By starting at a lower-tiered hours delivery, an ABA
treatment team will be unable to target as many skill areas as needed. This may prolong the length of
treatment for an individual or prevent them from making the progress in addressing the severe
deficits related to the severity of their autism deficits. 

Medical
Recommendations for

ABA Service HoursLauren Broadwell
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In ABA treatment, several different services are provided to help aid in reaching a client’s long-term
treatment goals. One of these services provided by the Board Certified Behavior Analyst (BCBA) is
caregiver training. The purpose of caregiver training is to work to teach caregivers the same
strategies that BCBAs and RBTs use in ABA sessions. By caregivers learning ABA treatment
strategies, caregivers are able to ensure generalization and maintenance of skills outside of ABA
sessions. In addition, by learning treatment strategies, caregivers will be able to use these skills to
continue teaching their child once a family has transitioned out of ABA services. There is some
research that indicates that without active participation in caregiver training, it is often more difficult
for skills to generalize outside of ABA services. 

The frequency and duration of caregiver training services will vary on a case-by-case basis. At
CCABA, BCBAs will aim to conduct caregiver training at least once per month. By conducting family
training often, a collaboration between a client, family, BCBA, and RBT is more successful. This leads
to identifying the most effective and preferred treatment strategies and goals, making ABA
treatment more effective and enjoyable for the client. 

Active caregiver participation helps to maximize success within ABA treatment. At CCABA,
caregivers are involved in every aspect of their child’s treatment to help reach this maximal success.
The caregiver training sessions are individualized to meet the needs of the family.

What is Caregiver 
Training?Lauren Broadwell
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We all behave! And by that, I mean we all act or conduct ourselves in a specific way, especially
toward or in response to specific events or people around us. For example, responding to your
friend’s greeting by saying “Good morning” is a behavior. Responding to a parent’s tickles
with giggles and requesting “more tickles” are behaviors; hugging your dog when they nudge you for
snuggles- is a behavior, stomping when mom says “no more cookies” is a behavior. Walking to the
fridge to get some cold water to drink when thirsty is a behavior. 

A Behavior is any observable action in which a person engages. By that definition, everyone is 
always behaving and responding to various people, activities, or objects around them throughout the
day. Why is it important to know this? It is important because while we’re all continuously behaving
daily, we are also changing our behaviors by modifying various events we encounter in a day, in
planned or unplanned ways (for better or worse). And while sometimes these modifications result in
positive outcomes and experiences, they sometimes result in negative ones. It is essential because
learning specific concepts relevant to the science of behavior (and principles of ABA) can empower
you with techniques to maximize the positive and minimize your negative experiences and
outcomes. It allows you to better advocate for yourself or your child – because you are better
informed. 

Behavior Analysis – is a field that closely observes behavior and its interaction with the
environment/surroundings. It is a science that highlights that every behavior a person 
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engages in is a planned or unplanned observable action that results from exposure to an
item/event/stimuli. It also explores the extent to which a behavior is maintained or continues to
occur by its contact with a specific item/event/stimuli that follows it. Additionally, it educates us
about how simple management of certain events or triggers can decrease aversive experiences while
increasing positive ones and, as a result, increasing one’s ability to adapt better. 

So why does one need to manage these events and modify behavior in the first place? Because
you’re doing it anyway, you don’t realize that you are. People often change various environmental
components to guide their and others’ behaviors to avoid specific aversive experiences or increase
the likelihood of meeting certain rewards/reinforcers. For example, setting an alarm to avoid getting
to work late; completing a project well- to increase the possibility of receiving a bonus at work;
washing dishes to avoid a lecture from a parent or spouse on discipline. (A toddler) tapping a parent’s
nose to see what kind of attention they will get. Most of us modify behaviors daily without realizing
it (since birth). 

The problem arises when one does not understand the “why” behind behaviors and, as a result,
modifies them by tackling faulty components of the environment (or their surroundings). Thus,
making it tough to minimize adverse events or experiences encountered and causing one to feel
upset, disappointed, or frustrated, etc. Hence, this increases the value of understanding and learning
the science of behavior. It empowers you to be informed about the events you or those you care
about contact that might be influencing behaviors. In fact, 
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not only does it help you identify what influences behaviors, but how to better manage these events
to guide positive management of behaviors that result in positive and rewarding outcomes. So, hop
on the education wagon if you’re interested in learning more about Behavior Analysis and how it
relates to behavior change in different contexts for you, those you care about, and for those with
whom you work. Education and collaboration is the best way for families and ABA teams to come
together, learn about the field, and become advocates for the positive management of behaviors.

The Value of Learning
About Behavior
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Feedback should not be viewed as a scary thing. It’s a valuable tool to enhance performance.
Feedback includes both a description of the performance behavior and an evaluative statement
about the quality of the behavior. For instance, saying that someone did a “great job” only highlights
the evaluative piece of feedback. Alternatively, saying that someone did a “great job running the
toilet training procedure” provides both the evaluative and the descriptive components of feedback.
Feedback is ideally bidirectional so that we all receive the benefits of these descriptive, evaluative
components to better improve our job performance. So, why are people often terrified of feedback
and how do we break the archaic idea that feedback is bad? Examples of feedback in popular culture
don’t help matters. They often include a “boss” who belittles and yells at their employees. Think
about Mr. Burns in The Simpsons, Gregory House in House, or even Don Draper from Mad Men.
These are only a few examples, but the list is long folks. If I had to encounter Mr. Burns on a daily
basis, I too would be terrified to receive feedback.

Dr. Diana Hulse from Fairfield University has a possible solution to destigmatize the idea that
feedback is something to fear. She has conducted research and published papers on preplanning for
clinical supervision. Preplanning is the concept of creating the optimal supervisory environment for
an effective feedback process to occur. Preplanning sessions are often informal and help to
normalize feedback. The focus is on how to get our supervisees to better accept and apply feedback
rather than to avoid feedback. The preplanning sessions also provide a means to learn more about
your supervisee and for them to learn about you as well. It may sound simplistic but taking the time
to ask your supervisee “How do you like to receive feedback?” is a major preplanning action to set
your team up for success. You can also have discussions about everyone’s communication
preferences and professional values.

Feedback
Derick Hamilton
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Having discussions about the value of feedback is important in the creation of the optimal
supervisory environment. Asking your team “What do you find valuable about feedback?” is a great
place to start. The answers they provide can then enhance your feedback delivery as a supervisor. It
is important to note that feedback delivery should be tailored to the supervisee. As you explore
these preplanning strategies within your teams, you will notice that every supervisee will have
slightly different feedback values and overall preferences related to feedback and communication.
Tailoring your feedback delivery is vital not only to increase the performance of your supervisees and
teams overall but also to ensure that you do not diminish the rapport you’re diligently working to
build through these preplanning activities. For instance, asking about the preferences of your
supervisee and then continuing to communicate and deliver feedback in your preferred style may
come off as insincere. Being open about concerns many people have regarding feedback is another
important topic to discuss with your supervisees. “What experience do you have receiving
feedback?” or “Tell me about how you’ve received feedback in the past” are possible ways to start
the conversation.

Modeling openness to feedback is perhaps the most valuable tool to have in your feedback toolbox.
Please, please, please solicit feedback from your supervisees. Not only does soliciting feedback
provide you the chance to improve your performance, but it also allows you to model appropriate
ways to accept and apply feedback. The bidirectional nature of feedback is critical in creating that
seemingly elusive optimal supervisory environment. You may start the discussion by asking “What do
you like most about my supervision style?” or “What could I do 

Feedback
Derick Hamilton

Page 15



differently in our supervisory relationship?” or “How can I better help you grow as a clinician?”
I encourage you to explore having meaningful discussions about feedback with your teams. Be real
with your supervisees and create the dialogue now so that you don’t find yourself on a team with a
lack of rapport between its members, lousy communication, and ineffective feedback down the road.
Unlike Mr. Burns, your role as a supervisor is not to bark orders but instead to craft a safe, open
environment for each member of your team to have honest discussions and to grow as professionals.
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Working in the field of behavior analysis is often accompanied with a practitioner that is highly
invested in the individuals they serve. This emphasis is delightful and allows for strong delivery of
aim for the best care. However, a byproduct of this can be that this clinician overlooks the change of
their own socially significant behavior. A critical practice for anyone invested in changing their own
behavior (especially a student or practitioner of behavior analysis) involves application of the very
techniques used each day toward their own behavior. While application of behavior analytic
principles and tactics toward one’s own socially significant behavior may be difficult to tackle, it is
extremely rewarding. Additionally, a clinician that takes care of themselves will be able to sustain the
care they provide with more longevity and endurance. 

 Finding the time for yourself can be a challenge but start where you can. To make things as simple
as possible, consider beginning with three steps (adapted from Cooper, Heron Heward, 2007): (1)
identify the behaviors you want to change (2) begin self-monitoring (3) identify the contingencies
currently keeping these behaviors in place. 

Spending the time to put pen to paper is a critical place to start. By taking the time to think of the
behavior, how it looks, how often you’d like it to occur or what you’d prefer to take its place gives
the clinician the very information they need when working with an individual. We may assume that
since we live in this body, this information is “known” to us, but writing it down allows us to take a
step away from what otherwise seems to just occur—and ultimately 
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allows us to participate in what occurs based on the information we’ve gathered. Just starting here is
big! The scary and exciting part then can be monitoring. Since you’ve defined the behavior, you can
put a metric on this response. This can be as simple or fancy as you’d like. One simple option is the
use of a piece of graph paper. You can track the number of responses per day or fill in boxes based
on the behavior you’ve described. One recommendation is to place this piece of paper somewhere it
will not be overlooked.  

Accessible and readily visible display of this information and data is critical to your participation with
this process. Tucking it away can allow for easy future avoidance, but taping it to a hard surface,
ensures that it is a stimulus you will attend to (ideally increasing your involvement with change of
your own behavior). 

Finally, once you’ve got some bits of data collected, and because you’ve been more actively involved
in your own behavior, first look at the behavior – it’s possible, and common that tracking alone can
impact your behavior. If so, excellent! If not or not quite to the desired level, spend some time
considering the contingencies at play. Also consider what modifications you could make to make
your preferred behavior more likely. This part is where it gets “fun” – you get to put your hands on
the data and participate to the next level in your behavior change in the same way you might with
the individuals you serve. Starting can often be the most difficult part, but if you have identified what
you want to change, have a system of measurement and have an idea of reinforcers in place, you can
allow the analytic skills you know to be utilized to take your goals to the next level. 

Putting Academics Into
PracticeDaryl Williams

Page 18



Individuals who are interested in becoming Board Certified Behavior Analysts (BCBAs) have to
meet a few different requirements: 

They must have a master’s degree in behavior analysis, psychology, education, or a related field. 
They must have completed a coursework sequence in behavior analysis. 
They must collect a certain number of fieldwork hours.
They must pass the BCBA certification exam. 
 

Fieldwork hours are time that an individual spends under the supervision of a qualified person in
which they apply concepts learned in their coursework with a targeted client population. This
qualified person could be any one of the following: 

A BCBA who has been certified for at least a year. 
A BCBA who has been certified for less than a year and is receiving monthly supervision from a
BCBA who has been certified for more than a year. 
A licensed psychologist in Behavioral and Cognitive Psychology. 
An authorized Verified Course Sequence Instructor. 

During fieldwork hours, one has the opportunity to gain experience engaging in activities that a
BCBA would. These activities include, but are not limited to, implementing 
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programming for clients, performing assessments with clients, designing programming, as well as
providing training to others. This time is meant to prepare someone for doing the work of a BCBA,
while being able to receive feedback and guidance from an already certified BCBA.

In order to begin accruing fieldwork hours, one must be enrolled in or have completed a verified
course sequence in behavior analysis. Following meeting this requirement, the individual must
obtain a supervision contract with one of the qualified personnel described above. A supervision
contract outlines the roles and responsibilities for both the supervisor and supervisee. Without
meeting these requirements, one is not able to begin collecting fieldwork experience towards their
BCBA certification. 

For more information on the steps to becoming a BCBA, please consider reviewing the BACB
BCBA Handbook (BACB, 2021). 

Fieldwork Hours
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A self-management system must meet your current needs, including flexibility to complete your
goals and manage erupting barriers. Life is a fluid process with no two weeks or days presenting the
same topography. Collecting data on how well the system meets your needs will allow you to
improve your management skills and overall work performance. According to LeBlanc (2020), “New
demands in personal and professional life require the development of new strategies and systems;
failure to do so likely results in feeling stressed and overwhelmed. Self-detecting stress or failure to
meet commitments can be difficult. It requires self-monitoring, self-reflection, and judgment-free
honesty about performance.” To create a personalized system, layout all appointments for the
month. Consider what time of day you perform the best. Include time to respond to emails and
organize your work tasks. 

Do not forget to consider How much time you need to complete paperwork, drive to appointments,
and eat. Create time blocks across each day and input these items. Now add in an hour a day to rest
or catch up on missed work due to emergencies. Do not include the weekend and set a hard stop
time to ensure rest and time blocks for self-care. At the end of the week, record if goals were met,
barriers that occurred, and your thoughts about the system. Use this information to improve the next
schedule. Remember that adaptability is key. This system and your management skills will continue
to evolve and grow. 

Problem Solving Through
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We often look at our to-do list with a feeling of dread. How does one possibly get many tasks done
in time? There are many tools and procedures available to help with time management and meeting
goals within Behavior Analysis. 

Let us look at a few helpful tips: One way students achieve task-management is by breaking down a
large task into smaller steps. When looking at an entire product, one becomes overwhelmed.
However, by completing one step at a time, goals seem more achievable. A few of the many
components that contribute to efficient task management and completion include a) Goal setting and
b) Reinforcement. Research indicates goal setting to be effective if the goal created was (i) optimally
difficult but achievable, (ii) set publicly, and (iii) was a group goal (Epton et al., 2017). Let us explore
an example- Due in four days, you have a twelve-page article to read and disseminate in a permanent
product; let us call this your long-term goal. Breaking the goal into smaller, more achievable short-
term goals such as tackling three pages a day makes the experience less daunting. Take notes within
your product as you review the content per day to divide your work expectations realistically. 
In addition to goal setting, identify a potent reward/reinforcer you can earn for meeting your short-
term goals per day. This increases the likelihood of behavior completion. Ensure the reward you
select is genuinely motivating to yourself (e.g., a special snack, a walk outside, or a scroll through
social media). To increase reinforcer potency, reserve its access only when you meet your short-term
goal (i.e., reviewing three pages). Finally, involving another person to act as an accountability partner
can help you ensure a) you meet your daily goals and b) that you deliver your reinforcers at the right
time. 

After four days of meeting your short-term goal, you will notice having met the long-term goal you
set for yourself. 

Task Management
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Providing supervision to RBTs, students, apprentices, and others eager to learn in our growing field is
a BIG job. While it is certainly a rewarding experience, supervising is also a huge responsibility. For
newer BCBAs this can sometimes feel overwhelming. While accruing the extensive experience hours
required to become certified as a BCBA, these individuals receive hands-on practice supervising
other RBTs, providing feedback, and coaching. A skill that is more difficult to fully develop while
working to become a BCBA is evaluating the effects of supervision. To fully evaluate the effects of
your supervision, you often need to build rapport and trust with your supervisee, and you may need
multiple data points to effectively evaluate the relationship and your skills as a supervisor. 

Although the Behavior Analyst Certification Board (BACB) requires all BCBAs to continually evaluate
the effects of supervision, this is a process that often becomes deprioritized in the shuffle of so many
new-found duties for a BCBA just starting in the field. Analyzing the supervisory relationship and
your skills as a supervisor is a critical step that must not be sidelined. It’s arguably one of the most
important components of a BCBA’s job. Without engaging in the process of evaluating your own
supervisory practices, you risk damaging the supervisory relationship, being unable to replicate
effective supervision with others, and slowing both the client’s progress and the supervisee’s skill
development. Additionally, you may be modeling ineffective supervisory practices for your
supervisee who may soon be a BCBA. 

Evaluating the Effects
of SupervisionDerick Hamilton
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There are numerous ways to evaluate the effects of supervision. An indirect route would be for the
BCBA to evaluate supervision by looking at objective client outcomes or by interviewing caregivers
to determine satisfaction of services. A better option would be to observe your supervisee’s
performance and have a discussion with your supervisee about their experience learning from you
and their overall satisfaction with your supervisory practices. Other solid options would be for the
BCBA to engage in self-monitoring, ask a colleague to engage in peer monitoring or ask your
supervisor to observe you providing supervision. 

Collecting data on your supervision, analyzing the data, and making changes to your behavior are
paramount in developing effective supervisory practices. The risks of not engaging in these activities
have high stakes and can be detrimental to the success of your client and supervisee. I urge you to
incorporate diverse methods of evaluating the effects of supervision into your daily practice not only
for your own professional growth but for the future of the field of ABA. 
 

Evaluating the Effects
of SupervisionDerick Hamilton
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In the US, it is estimated that 1 in 54 individuals are diagnosed with autism spectrum disorder (CDC,
2021). This increase in diagnoses places a great demand on service providers to enable access to
applied behavior analytic treatment. The issue here is that the rate of service demand does not
match the supply of BCBAs. The low supply of BCBAs creates extremely long waitlists for services,
with some clients missing key windows to address severe skill deficits. In NC alone, there is 1 BCBA
per 120 children with autism. Nationwide, there is one BCBA per 43 children with autism Over the
last 11 years, job demand for BCBAs has grown by 4, 209% (BACB, 2020). 

To best serve individuals with autism, we must grow the field of behavior analysis. Without
individuals providing supervision to students, the field would not be able to continue to grow access
to care. Though the idea of training others may seem easy, it comes with great responsibility.
According to an article written by Sellers et al., “Supervisory practices not only impact supervisees
and consumer directly but also have implications for the field of behavior analysis and for future
BCBAs and consumers (2016).” 

The quote in the last paragraph indicates that the behaviors that a supervisor models for their
supervisee will most likely be imitated. The Behavior Analyst Certification Board developed a
supervision curriculum, which is a 12-page document reviewing the responsibilities of a behavior
analyst providing supervision to fieldwork students. These include, but are certainly not limited to,
developing the behavior-analytic, professional, and ethical repertoire of supervisees. Therefore, the
BCBA must always be acting in the utmost professional and 

The Responsibility and Joy in
Growing Access to Service

Through Fieldwork
Supervision

Lauren Broadwell
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ethical manners possible, while ensuring their own competency in behavior analysis. If poor
repertoires are modeled for the fieldwork student, they will imbed these behaviors into their own
practice as a future BCBA. 

While these responsibilities may cause some stress for many, there are many things about
supervising fieldwork students that bring joy to supervisors. One of the most rewarding things about
being a BCBA is watching a client develop a skill set that they have struggled with for quite some
time. An example may include being able to watch a client for the first time and being a witness to
behavior analytic programming leading to a language burst for that child. In the same light, BCBAs
interested in supervising fieldwork students will begin to witness the joy of a student developing a
program based on the behaviors you modeled for them. From there, that student is then able to
impact the life of a child diagnosed with autism who may not have received services if it had not
been for the efforts of others to grow the number of BCBAs available. 

The responsibility of supervising fieldwork students should not be taken lightly; it is one that can
impact the lives of many people. It is important that those providing supervision to students are
active in the field by staying up to date with the latest literature. What was best practice 10 years
ago is not best practice now and it is important for supervisors to be familiar with best practices so
that they can best teach their students. Without supervising fieldwork students, the field ABA
cannot continue to grow to impact the lives of the clients all BCBAs feel called to serve. 
 

The Responsibility and Joy in
Growing Access to Service

Through Fieldwork
Supervision

Lauren Broadwell
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A change in the environment that occurs after a
behavior and increases its occurrences in the
future. Reinforcement can be positive or negative.
If the change added something to the
environment (e.g., a peer starts talking to a
learner), it is referred to as positive reinforcement.
If the change removed something from the
environment (e.g., teacher taking a worksheet off
of a student’s desk), it is referred to as negative
reinforcement.

TECHNICAL DEFINITION

A consequence that ultimately strengthens
behavior. Reinforcement occurs immediately
following a behavior and raises the future
probability that the behavior will happen again
under similar conditions. These consequences can
be “good or bad” but are considered
reinforcement if the behavior continues to occur
in the future. For reinforcement, something can be
added or taken away from the environment, this is
where we get positive and negative
reinforcement.

TO PUT IT SIMPLY

EXAMPLE

When you do the dishes without being asked and
your partner tells you how grateful they are. You
continue to do the dishes without being asked as a
result of this feedback. After being pulled over for
speeding, you tell the officer you were speeding
because you really needed to use the restroom.
They let you off with a warning. You’re more likely
to use that excuse in the future.

NON-EXAMPLE

Saying hi to a coworker and being ignored. You no
longer say high to the coworker. Your child asks if
they can have cookies for dinner. Each night when
they ask you, you tell them no. By the following
week, they stop asking.

REINFORCEMENT
Lauren Chase
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One of the goals of applied behavior analysis (ABA) is to help people learn the skills they need to be
successful in their daily activities. Said another way, teaching a person what to do (i.e., target
behavior) in a situation (i.e., cue) to get a preferred outcome (i.e., reinforcer). 
Learning often occurs through rules and/or direct experience. An example of a rule is a parent telling
a child, “When your toy is on a shelf that you cannot reach, ask me for help, and I will get it down for
you.” The statement identified the cue (i.e., when a toy is out of reach), target behavior (i.e., asking
for help), and the reinforcer (i.e., being given the toy). 

Although rules may be effective for some learners, they may not be the most effective way to learn
for all people or for all skills. An alternative method for teaching new skills is direct experience,
where a person uses the target behavior when the cue is present, and a preferred outcome occurs.
For example, when a child’s toy car is on top of a bookcase (i.e., cue) and he asks for help (i.e., target
behavior), a caregiver retrieves the item and hands it to him (i.e., reinforcer). 
To maximize learning through direct experience, the cue, target behavior, and reinforcer need to
occur in a specific sequence. The first part of the sequence requires the target behavior to occur
when the cue is present (e.g., a toy being out of reach). To increase the likelihood of the target
behavior occurring when the cue is present, ABA therapists, teachers, and caregivers use prompting. 

Prompts fall into one of two categories: response prompts or stimulus prompts. This post will discuss
response prompts, and stimulus prompts will be reviewed in a future Talk the Talk post. 

 

Response Prompts

Christopher Taylor, Lauren Chase, & Breanna Jump
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Response Prompts Technical Definition: The actions of another person provided before or after the
presentation of the cue to increase the likelihood of the target behavior occurring. 

Response Prompts Layman’s Definition: Providing assistance to ensure a learner is correctly
completing a specific skill. Response prompts can be as simple as a gesture toward the correct item
or as complex as hand-over-hand guidance to guarantee the learner is successful in completing the
skill being taught. 
Example of Vocal Prompt: “Remember to ask for help if you can’t reach your toy.”
Example of Model Prompt: “Say help.”

There are different types of response prompts, including vocal and model prompts. Vocal prompts
are statements that help a learner use the target behavior. For example, saying “Remember to ask for
help if you can’t reach your toy” when a child is reaching for an item on a high shelf. Model prompts
demonstrate the target behavior. For example, saying “Say, ‘help’” when a child is reaching for an
item on a high shelf. Determining if something is a prompt or cue can be difficult at first. The
difference between prompts and cues is that prompts are used on a temporary basis. 
Prompts develop a relationship between the cue and the target behavior. As that connection is
established, the prompts are gradually removed, which promotes independence. If prompts are used
unnecessarily, then it may prevent a person from learning what to do in a situation. Instead of
responding to a cue, a person may wait to be prompted, which can limit independence. In ABA, this is
referred to as “prompt dependence”. Keep an eye out for future posts where we will discuss this
topic in greater detail and provide strategies to increase independence. 

 

Response Prompts
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Cue: “Touch the rectangle” 
Target Behavior: Contact between any part of the client’s finger and the rectangle. 

Technical Definition
Stimulus prompts are temporary changes made to physical stimuli that help a learner engage in a
target behavior. For example, if one of a client’s goals was to increase the accuracy from an array of
three, a clinician could add shading to the target shape during the initial trials, then systematically
fade the degree of shading based on performance. 

The figure below provides an example of how instructional stimuli can be temporarily changed to
teach receptive identification of a rectangle. 

Stimulus Prompts

Christopher Taylor, Lauren Chase, & Breanna Jump

As the learner becomes more proficient, the level of
support is gradually removed by decreasing the degree
of shading. Trials completed during Step 1 used a
rectangle that was filled with a dark blue, which made it
easier to discriminate it from the other shapes. Trials
completed during Step 2 used 
a rectangle with a slightly lighter shade of blue
compared to the previous step. The process of using
rectangles with lighter shades of blue was continued
until Step 6 when no shading was used and the shapes
in the array were the same color. When the level of
support is gradually removed, a
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learner is less likely to make errors, which can help make the activity more preferred and increase the
rate of learning. An important distinction between stimulus prompts and other changes to materials
are their temporary use. If the change to the item is permanent, then stimulus prompting would not
have been used. For example, if a client has difficulty feeding himself with utensils due to deficits in
fine motor skills, using a utensil with a greater circumference might increase independence but if the
circumference of the utensil is not reduced over time, then it would not be an example of a stimulus
prompt. 

Although the technical description of stimulus prompts may appear complex, it does not mean the
strategy can only be used in highly structured teaching trials. In fact, the strategy can be
incorporated into common day-to-day tasks. In the following section, we provide a less formal
description of stimulus prompts. 

Layman's Definition:
Stimulus prompts are signs or signals temporally added to items to increase the chances a learner will
complete a task correctly. For example, a teenager is learning how to cook and frequently over-cooks
or under-cooks items when the recipe cooks items for different times. 

To increase the likelihood that each item will be cooked correctly, the parent can draw attention to
each item’s time with different colored erasable highlighters. The figure below provides an example
of how this might look. 

 

Stimulus Prompts
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If each item is cooked correctly for a week, the parent could erase the highlights to see if the
teenager still needs that level of support. An example of how the recipe might look after stimulus
prompting is no longer used is provided. 

Similar to the technical description above, to meet the definition of a stimulus prompt the strategy
should only be used temporarily. If the parent continued highlighting every recipe used by the teen
s/he would not be using stimulus prompting. 
The temporary use of prompts is critical to promoting independence, which is one of the primary
goals of ABA therapy. Keep an eye out for future posts where we will discuss this topic in greater
detail! 

 

Stimulus Prompts
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Aspects of the environment, like the behavior of others, signs, specific sounds, or even smells,
can have a profound effect on people’s behavior. The presence or absence of certain
environmental cues can predict the consequence of a particular behavior. 

For instance, imagine a woman is walking through her neighborhood and sees a man unloading
boxes from a moving truck. She wants to introduce herself but is unsure how he will respond.
He might want to continue unloading boxes, so he can finish moving into his new home as soon
as possible or he might want to take a break and chat with his new neighbor. As the woman
gets closer to his house, she makes eye contact with the man, and he smiles and waves. Based
on his behavior, the woman decides to stop and introduce herself. 
 
In the example, the woman was able to predict the outcome of introducing herself to her
neighbor based on his behavior. Based on her previous experience in similar situations, people
who smile and wave are likely to respond well to social greetings. From a behavior analytic
viewpoint, the neighbor’s behavior (i.e., smiling, waving) was a cue that a social greeting was
likely to be reinforced. In ABA that type of cue is referred to as a discriminative stimulus or SD
(pronounced ess-dee). 

Technically speaking, a discriminative stimulus, or SD, is an aspect of the environment whose
presence or absence signals the availability of reinforcement contingent upon the occurrence
of a particular response or behavior. 

Described another way, it is a cue in the environment that signals that a specific behavior will
be met with reinforcement. See the example on the next page.

 

Discriminative Stimulus

Christopher Taylor, Lauren Chase, & Breanna Jump
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The woman asks the learner to find the number 6 within the array. If the learner selects the
card with number 6 on it, they will contact reinforcement. If the learner selects any other
number, they will not be given the reinforcer. Thus, the card with “6” on it signals the
availability of reinforcement and is the SD. All the other cards signal that reinforcement is not
available if they are selected. This is referred to as an S-delta (S∆). 

 

Discriminative Stimulus

Christopher Taylor, Lauren Chase, & Breanna Jump

 
Another common discriminative stimulus is a
traffic light. A green light can act as an SD for the
behavior of applying pressure to the gas pedal.
This specific behavior is then reinforced by
decreasing the amount of time it takes to get to
the destination. A red light can act as an SD for
the specific behavior of stepping on the brake
pedal. This of course is reinforced by avoiding an
accident or traffic citation. 

 A discriminative stimulus does not signal availability of reinforcement for all behavior, only specific
behavior. For example, a green traffic light is not an SD for pressing the brake pedal. In fact, a driver
may experience punishment for engaging in that behavior if it causes an accident or other drivers
begin honking their horns.

The world is complex, which means people may have to respond to several environmental cues,
often simultaneously. For example, in addition to identifying the color of the traffic light, a driver
needs to identify the behavior of other drivers and pedestrians. 
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Identifying the critical parts of a complex behavior
and separating them into a series of simple
responses. Task analysis can be developed by (a)
observing an individual complete the task and
recording the behaviors that occurred, (b)
consulting an individual with specialized
knowledge of a topic, or (c) completing the task
yourself and recording the behaviors that
occurred.

TECHNICAL DEFINITION

The process of taking complex behaviors and
breaking them down into smaller and more
manageable steps. These can be used to teach
learners skills that are too difficult to teach all at
one time, such as tying shoes or doing the dishes.
A process called chaining is used to teach each
skill individually and consecutively until the
learner is able to complete the entire complex
behavior on their own.

TO PUT IT SIMPLY

EXAMPLE
Ikea furniture instructions
Cake recipe instructions
Steps of handwashing hanging in the bathroom
for employees
GPS instructions from your house to your
friend’s house

NON-EXAMPLE

All of the pieces needed to be put together a
bookshelf along with a picture of the
completed bookshelf
Being told to make a cake
The sign stating all employees must wash their
hands

TASK ANALYSIS
Lauren Chase
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Satiation vs. Deprivation

Christopher Taylor, Lauren Chase, & Breanna Jump

Your child just played her favorite video game for a couple of hours. She turns it off and
doesn’t want to play again until the next day.
You just got home from a party. You now want some time away from friends and socializing
for a bit, as you have seemed to hit your socializing limit for the day. 
You have a bunch of leftover birthday cake, so you eat a slice (or two ) each day. When
someone brings donuts to your office meeting, you easily turn it down because you’ve eaten
cake every other day this week. 

Satiation and deprivation are key elements to the shaping of any behavior. If a person is in a state
of satiation, they have little to no motivation to gain access to a particular item or activity. If they
are in a state of deprivation, that motivation increases and we’re more likely to see them engage in
behaviors that would gain them access to that item. Keep reading, and we’ll dig into each term a
bit more!

SATIATION (THE OPPOSITE OF DEPRIVATION) 
 
Technical Definition: A reduction in the reinforcing effects of a stimulus after repeated
presentations or prolonged periods of continued access. A learned behavior is less likely to occur
if satiation for its reinforcer has occurred. 

To Put it Simply: Satiation occurs when a person has been exposed to a reinforcer continuously
until the item or activity loses its motivating effect on their behavior. The value of that specific
item or activity is decreased and the individual will be less likely to perform a target behavior to
gain access to that consequence. 

Examples:
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Satiation vs. Deprivation

Christopher Taylor, Lauren Chase, & Breanna Jump

Your child just played video games for a couple hours and shut it off to eat lunch. As soon as
lunch was done, she went right back to playing her game. 
You went to a party and when it was over, you still wanted to hang out with your friends
more, so you scheduled a lunch date for the next day. 
You’ve got an insatiable sweet tooth! You ate leftover birthday cake every day the past week
and still said yes to the donuts in your morning meeting. 

You’ve been limiting the number of sweets you’ve been eating over the past couple weeks, so
when someone brings in donuts to your morning meeting, you can’t help but snag one! 
It’s been nearly a year since you last hung out with friends thanks to social distancing. Now
that restrictions are being lifted, you’re super excited to get together and see your friends. 
You forgot your water bottle at home and it’s been a few hours since you last drank anything.
When someone offers you an iced tea, you can’t drink it fast enough! 

Non-examples (scenarios that are NOT examples of satiation):

DEPRIVATION (THE OPPOSITE OF SATIATION) 
 
Technical Definition: An increase in the reinforcing effects of a stimulus after prolonged periods
without access. Learned behavior is more likely to occur if a person has not accessed its reinforcer
recently. 

To Put it Simply: Deprivation occurs when an individual has been without a desired item or
activity for an extended period of time. The value of that item or activity increases to the
individual due to the lack of exposure. This will increase the likelihood that the individual will
perform target behaviors to earn the desired item or activity. 

Examples:
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Satiation vs. Deprivation

Christopher Taylor, Lauren Chase, & Breanna Jump

You’ve never really been a sweets person. When someone offers you a dessert, even though
you haven’t had one in a while, you have no interest in it. 
You live with your best friend and spend a lot of time together. When the weekend comes, he
asks you if you want to go see a movie together, but you decline so you can get some time
alone. 
You just finished a large glass of iced tea. When someone offers you a glass of water, you turn
it down and don’t drink any more. 

 
Non-examples (scenarios that are NOT examples of deprivation):
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A professional who has met the educational and
experience standards to design, oversee, and train
others on the implementation of strategies and
protocols utilized in ABA Therapy. All BCBAs hold
graduate-level degrees, have completed
supervised field experiences, and passed an exam
on application of the principles of ABA (Board
Certified Behavior Analyst Handbook, 2021). 

TECHNICAL DEFINITION

A BCBA is considered an expert in the field of
ABA. They have been specifically trained and
certified to determine the function of each target
behavior, write behavior change programs, and
supervise staff in carrying these out for each
client. 

TO PUT IT SIMPLY

EXAMPLE

Darius oversees his client’s case. He conducted the
intake interview, ran the assessment, and is now
writing up the programs that his client will be
working on. Darius will also be training his RBTs on
the programming shortly before they start services
and will monitor them through regularly scheduled
supervision appointments.

NON-EXAMPLE

Sarah provides one-on-one ABA therapy for her
client. She reports directly to her BCBA, Darius.
While Sarah provides programming ideas and
suggestions to Darius, she does not make the
clinical decisions about whether or not to
implement the changes. When Sarah is met with
treatment questions from the family, she relays
these questions to Darius so he can respond to the
family.

BOARD CERTIFIED BEHAVIOR ANALYST
Christopher Taylor, Lauren Chase, & Breanna Jump
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Professionals who work directly with clients and
implement individualized protocols to help them
acquire the skills to lead an independent and
successful life. All RBTs have earned at least a high
school diploma, completed a 40-hour training course
on applied behavior analysis, demonstrated the
accurate implementation of commonly used strategies
in ABA, and passed a basic exam on providing ABA
Therapy (Registered Behavior Technician Handbook,
2021)

TECHNICAL DEFINITION

An RBT is trained to implement behavior change
programs written by a supervising BCBA. They
conduct regularly scheduled sessions each day with
their clients and collect data on target behaviors. RBTs
are trained to conduct teaching trials and increase
important functional and developmental skills for their
clients, while monitored closely by the BCBA on each
case. 

TO PUT IT SIMPLY

EXAMPLE

Carla completed her 40hr training and just passed her
RBT exam. Her BCBA trained her on the behavior plan
and skill acquisition programs for her client. Carla works
in the clinic with her client and gives the client’s
grandfather a daily update on how session went that
day. When the grandfather asks what she thinks about
introducing a new diet for the client, Carla tells the
grandfather this would be a great thing for him to ask
the BCBA about. Carla follows up with her BCBA and
lets her know the family is considering a new diet.

NON-EXAMPLE

Jason is currently working at a ranch that provides
hippotherapy, where autistic individuals ride horses
during their sessions. While he uses some behavioral
strategies, Jason is not actually providing ABA services.
He has not gone through any formal ABA training, nor
has he received his RBT credential.

REGISTERED BEHAVIOR TECHNICIAN
Christopher Taylor, Lauren Chase, & Breanna Jump
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